
Signs and Symbols as Mediators of the World: 

Knowledge, Communication, and Pedagogical Research  
 

The ways in which educational experience is constituted, transmitted, and made available to critical 

understanding raise fundamental questions for pedagogical research. From this perspective, signs and 

symbols exceed their function as instruments of representation and conceptual connection, and may 

also be understood as epistemic devices through which the world is made accessible, interpretable, 

and open to transformation within educational and formative processes. 

If knowledge is conceived as a dynamic process of meaning-making, the symbolic representation of 

the world acquires particular significance in personal and cultural development (Bruner, 1966). 

Within this framework, signs do not simply refer to a given content; rather, they enable subjects 

gradually to gain control over their own act of knowing, thereby making possible a reflexive relation 

to experience and to the forms through which it is organised. For Bruner, symbolic representation 

constitutes a fundamental mode of access to reality: one capable of moving beyond the immediacy of 

the sign as sensory datum and of orienting conceptual elaboration, thus fostering the construction of 

shared meanings. It is within this horizon that narrative may be regarded as a privileged paradigm for 

understanding and constructing the world, as a symbolic device that interweaves experience, memory, 

and project, while offering culturally situated forms of intelligibility (Bruner, 1991). 

In their symbolic function, signs play a central role in human relationships and in processes of 

educational communication. From a Vygotskian perspective, the sign may be understood as a 

mediator between subject and environment, while language, originally rooted in social interaction, 

develops in a relation of reciprocity with thought until it becomes an instrument for organising 

experience and transmitting meanings (Vygotsky, 1962). From this point of view, educational 

communication cannot be reduced to the exchange of information; rather, it takes shape as a process 

of shared meaning-making, in which signs make mutual understanding, cooperation, and joint action 

possible (Vygotsky, 1978). 

Research in the educational field, understood as an interpretive practice aimed at reading and 

understanding the traces of meaning that run through educational contexts, takes signs and symbols as 

clues to the latent dimensions of formative experience. This calls for a hermeneutic effort on the part 

of pedagogical researchers, one capable of making explicit what remains tacit or naturalised within 

such contexts. In education, research may therefore be configured as an interpretation of the webs of 

meaning that individuals and groups weave over time, thereby contributing to the construction of 

educational cultures (Geertz, 1973). The reflexivity of the researcher thus becomes a central and 

fruitful epistemic competence, insofar as it makes it possible to bring to light the frames of meaning 

that orient educational practices, dispositives, and decisions, both in contemporary contexts and in 

academic inquiry aimed at rendering visible continuities, discontinuities, and transformations in the 

meanings of education (Schön, 1993). 

In light of these perspectives, the Committee invites conference participants to reflect on how 

education may remain faithful to its dual etymological root: as the inscription of the world through 

signs, and as support for the construction of the meanings that weave it together. What conceptual 

and methodological tools does pedagogy possess in order to interpret the signs that characterise its 

specific object? Which symbolic devices contribute to making the world intelligible or, conversely, 

opaque and exclusionary? How might pedagogical research develop interpretive models for such 

signs while preserving their complexity and density of meaning? 

 



Areas and Perspectives of Research 

Abstracts presenting research addressing the following thematic strands will be considered. The list 

below does not exhaust the possible articulations of the topic within pedagogy; proposals exploring 

further research perspectives will therefore also be taken into consideration, provided that they take 

formative processes as their object of inquiry or position themselves within an interdisciplinary 

dialogue with pedagogy, for example, with sociology, computer science, or psychology, and remain 

consistent with the conference’s conceptual horizon. 

 

Signs and Symbols as Access to the World (Knowledge) 

• Writing and other expressive forms in which the outcomes and manifestations of educational 

experience are condensed, understood as symbolic traces of learning processes, reflective 

elaboration, and the construction of meaning. 

• The signs that formative processes inscribe upon bodies, minds, and personal biographies, 

considering education as the sedimentation of traces that orient identities, competences, and 

cognitive and emotional dispositions. 

• Narratives of childhood and for childhood understood as symbolic devices of socialization, 

education, and the transmission of cultural models. 

 

Signs and Symbols in Human Relationships (Communication)  

• Codes, rituals, and specialized languages understood as symbolic devices of legitimation and 

social, generational, or professional recognition, capable of including or excluding, valuing or 

marginalizing individuals and groups. 

• The sign as an essential element of communication in processes of simplification, mediation, 

and enrichment within teaching and formative processes, with particular reference to visual, 

multimodal, and multi-  or cross-media languages (Italian Sign Language, AAC, etc.). 

 

Signs and Symbols as Traces of Meaning (Research)  

• Material and immaterial historical traces understood as symbolic testimonies of educational 

and formative practices, and as sources for pedagogical and historical-pedagogical research. 

• Linguistic, textual, and representational forms identifiable in curricula, institutional and 

regulatory dispositifs, digital environments and narrative platforms, public discourses on 

education, and cultural products, understood as indicators of the ideal and value- laden 

frameworks that orient educational systems and of the ideological configurations that traverse 

them implicitly. 

• Analysis of the signs present within formative dispositifs as symptomatic elements of latent 

dimensions of educational experience, thereby calling for hermeneutic practices capable of 

moving beyond the merely empirical datum. 

• Signs accompanying assessment practices or measurement dispositifs, with particular attention 

to their symbolic component and to their effects of orientation, recognition, and classification 

within educational and formative contexts. 

• Segni che accompagnano le pratiche valutative o i dispositivi di misurazione, con particolare 

attenzione alla loro componente simbolica e agli effetti di orientamento, riconoscimento e 

classificazione nei contesti educativi e formativi. 
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